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On June 9th 1969 the Harvard Faculty of Arts and Sciences passed a resolution that demanded that all Reserve Officer Training Corps or ROTC programs at the university cease by January 20, 1971. Since this the passage of that legislation tension has defined the relationship between America’s elite universities and its armed forces. Case in point, this term, the Supreme Court heard in oral argument the case of Rumsfeld v. Fair, in which a coalition of law schools are challenging the constitutionality of the 1996 Solomon Amendment which demands that all schools that receive federal funding admit military recruiters to their campuses. Such tension, however, was not always the norm.

Interestingly, before 1969, Harvard was one of the strongest supporters of ROTC; it possessed ROTC units from all three services and had commissioned thousands of officers. The Harvard Regiment, Harvard’s Army ROTC Unit, actually predated the official creation of ROTC in 1916 by six months. During the First World War, Harvard training innovations wildly influenced the rest of the Army, and Harvard’s Regiment served as a model for the nationwide ROTC program. ROTC, in turn, was an essential component in the transformation of the American Army. 

Just before and during the First World War was a time of significant reform for the United States Army. Since the Revolutionary War, two distinct forces had ensured American defense: the Regular Army and the state militias or National Guard. Except during times of war, the government kept the Regular Army, whose officers were primarily trained at the United States Military Academy at West Point, New York, small fearing that a large force would threaten the republic. The primary means of defense was the militia, but the myth of the minuteman did not accurately describe the reality. The militias were often poorly trained and lacking resources. In testimony before the House Committee on Military Affairs in 1916 Secretary of War Lindley Garrison confirmed “that the militia [had] … been wholly neglected by the Federal Government” until only a few years before.
 

Congress had made some provision for the militia during the Civil War. In 1862, it passed the Morill Act, which offered grants of land to the states for the creation of colleges and universities specializing in agriculture and mechanics under the condition that they mandate military training for their students. While one could generally expect to receive three hours of military instruction a week, two hours of drill and one hour of basic theory, for the first two years, the Interior Department (under whose jurisdiction the program fell rather than the War Department) held no standard training requirements and programs varied widely.
 Amendments to the Morril Act allowed the War Department to detail Regular Army officers to the schools to lead training and to other institutions which might elect some sort of military training as well. By 1916, the War Department had officers at 102 institutions and approximately 32,000 men received instruction in any year.
 Despite a strong sentiment in favor of non-professional officers, few received commissions after graduating from these schools.

In addition to West Point and the land grant schools, several private or state run military academies also existed. The first such school, Norwich University, in Vermont was founded in 1819. Norwich, however, was not meant to train professional officers; rather its founder “intended military training at Norwich to constitute an appendage to a cadet’s civil education, only one element in a curriculum designed to educate young Americans for the dual role of the citizen-soldier.”
 Most historians see schools like Norwich or its sisters such as VMI and The Citadel as the carrier of the tradition of trained unprofessional reserve officers from which ROTC descended.
 While certainly these schools played a large role influencing ROTC, one cannot necessarily regard their influence as primary. Military schools with corps of cadets are different from civilian schools with ROTC programs. One of the innovations of ROTC was to spread military training to many civilian schools that had never offered it. Historians have omitted from their narratives an account of the Harvard Regiment, which served as the primary model for military training at civilian institutions to the creators of ROTC.

The immediate origins of ROTC lay in the Preparedness Movement, which began shortly after the outbreak of the First World War. Observing the massive destruction in Europe, many Americans, especially in but not limited to the New England elite,  began to feel their country was unprepared for a modern war. Harvard’s role in this movement is not disputed. A. Lawrence Lowell, the President of Harvard, was a strong supporter. In April 1916 the New York Times wrote, “Officers of the regular army will tell you that no single institution in this country has done more to further the cause of sane and reasonable national preparedness than has Harvard, and this refers not only to undergraduates, but graduates as well.”
 Supporters of preparedness were careful not to argue that their movement was not in favor of war. President Lowell summed up the sentiment of the movement well is his annual report for the academic year 1914-1915: “The aim of a country which desires to remain at peace, but must be ready to defend itself, should be to train a large body of junior officers who can look forward to no career in the army, and can have no which for war, yet who will be able to take their places in the field when needed.”
 

The movement took a decisive turn after the sinking of the Lusitainia on May 7th, 1915. Soon thereafter a group of businessmen met in New York City with the intention of expanding summer military training camps, which had been held the last two years for students and of expanding those camps to professionals. The 1915 summer camp was held in Plattsburg, New York. Harvard’s role was significant. As the New York Times reported “The Plattsburg idea … was the result of a little meeting of Harvard men held at the Harvard Club in this city. No other two institutions combined enrolled half as many men at Plattsburg as did Harvard….”
 Indeed, even the general in charge of the program, Major General Leonard Wood, USA, the commander of the famous Rough Riders, former military governor of Cuba, and former chief of staff of the Army, had graduated from Harvard.

In the summer of 1915, the Army held three intensive five-week training sessions for interested students and professionals in Plattsburg. Harvard students and graduates made up a large proportion of the trainees and the Harvard Alumni Bulletin gave significant space to covering the camp. The camps ranged in size from around 600 to 1200 participants who paid most of their own costs. During the camp students learned basic military drill and formations, sanitation, and camp life. The last week and a half was dedicated to a war game in which the trainees practiced their skills.

As military training tools the camps received mixed reviews. Gen. Wood gave them high marks. Before the House Military Affairs Committee he compared the camps favorably both to the militia and to regular army training.

They [the trainees] were given a very hard month’s work, about as much work as the ordinary militiaman would get during the period of three years in an average militia organization, and they got it consecutively under officers of the Regular Army, carefully selected, and in conjunction with regular troops…. They went ahead, as compared with the average recruit, probably at the a rate of 6 or 8 to 1.The officers of our training staff reported that the work these men had accomplished equaled about four and a half for five months’ work by recruits under favorable conditions.

Considering this experience, Gen. Wood continued to advocate further use of the camps. Others, however, were not so certain. Henry Breckenridge, the Assistant Secretary of War, felt the experience with the camps was “on such a limited scale that [he did] not think anything [could] be drawn from them,” but that did not mean that Breckenridge felt the camps were without value.
 He argued to the committee that “anything from [his] standpoint, that diffuse[d] among the masses of the American people some knowledge of military affairs and some appreciation of what [was] required to make a soldier fit to defend his country [was] a very beneficial thing.”
 Even Gen. Wood agreed that the experience of training was more important than the actual absorption of information.
 The concentration of Harvard students at these camps would significantly influence the coming debate at Harvard over military training. Infected at the camp with the Preparedness bug and given compelling experiences to share, the Plattsburg veterans not only made compelling advocates for on campus training but also gave the University of cadre on which to build its regiment. 


The return of the Plattsburgers to Harvard’s campus in the fall of 1915 triggered renewed debate over what role the university should play in training undergraduates in military matters. The debate over training at Harvard specifically played out across the campus, in the pages of the Crimson and the Alumni Bulletin, and even the New York Times. At the start, no consensus existed even as to whether training should be offered and if it were offered what it should look like. Militarism and collectivization were the primary concerns of those who opposed offering training. The New York Times printed a letter from Austen Fox on February 2nd, 1916 in which he argued that training would threaten the individuality that was an essential component of a Harvard education. He worried that university might discard her traditions and become nothing more than a second fiddle to West Point.
 His letter, however, elicited a quick response from the defenders of military instruction. 

A similar discussion played out in the Alumni Bulletin, but while sporadic letters still appeared arguing against any training at all the discussion quickly focused on how the university ought to be involved in training. Some like J.A.L. Blake ’02 argued that military instruction at Harvard or participation in the militia ought to be required as the role of the college was to educate men broadly and military experiences was “an equally important branch of knowledge.”
 

The debate over weather or not training should be mandatory quickly slipped, however, in to one about whether the university ought to provide academic credit for such training. A strong consensus developed that participation in training should be voluntary. No compulsory military service existed, and young men, it was thought, should willingly want to learn to defend their country. Still, training would require an extra commitment of students’ time, and many felt some incentive for participation should exist. Some, like Samuel Cabot ’06, had no problem awarding credit for time spent at the summer training camps.
 President Lowell, however, had significant concerns about awarding credit for military drill and spent significant time considering the issue. Lowell was torn. Harvard had never given credit for any type of physical activity, and “to treat drill,” he wrote, “in any form or to any extent as an elective substitute for Literature, History, Science, or Mathematics would seem to be proceeding on a false principle and introducing a dangerous precedent.”
 Nevertheless he wrote, “If military instruction is not required, the only academic recognition that can be given to it consists in treating it as a part of the elective work that may be taken for a degree.”
 In the end, Lowell found an interesting solution to his problem that allowed provided credit only for the intellectual work he felt was worthy of such recognition but that still incentiveized full participation, but in solving the question about providing academic credit, Harvard also had to address the other debate that raged across the pages: Of what should training at Harvard consist? 


The only models for training at civilian universities were the land grant colleges. Entering into the debate about military training, former Harvard President Charles Eliot wrote to the Alumni Bulletin challenging the value of such training in furthering military preparedness or personal fitness. He wrote, 

What is known as military drill in schools and colleges seems to me a poor kind of bodily exercise, and no preparation at all for the real work of a soldier these days. It consists of a ‘setting-up’ drill; practice in the manual of arms; drill in marching, usually on a level surface; and practice of a few battalion movements, on smooth ground, chiefly for parade purposes. It is a dull exercise.

While discussions had begun with a generic argument for the inclusion of basic drill in the curriculum, more and more voices began to advocate a more valuable alternative. Thomas Pilvey ’81 of South Conway, New Hampshire emphasized the importance of practical training, by which he did not mean manual of arms and close order drill, but rather training in the actual formations which would be most beneficial in combat.
 President Lowell, for once, agreed with President Eliot, writing “Constant drill in a hall or on an athletic field is artificial, monotonous and wearisome, tending to produce an aversion for military training instead of an interest in the real problems with wish an officer must deal.” Lowell went on to argue, however, that certain “elements of an officer’s duty” were appropriate to a college curriculum” and “as well adapted for intellectual study as other subjects taught in college.” Lowell’s list included: 

military history, including the changes in tactic caused by the increased range and precision of weapons; the functions of infantry, cavalry, artillery, and aircraft in modern war; the taking advantage of terrain in war, and the use of topographical maps; the construction of field defenses and the methods of attacking them; the mechanism of moving large bodies of troops; mobilization, with the collection and distribution of supplies. 

Lowell’s argument about the type of military training Harvard ought to focus on, and his view on the type of material that ought to be eligible for course credit reinforced each other. As the debate continued into December a consensus began to develop that while Harvard ought to ensure that students who decided to participate in training received necessary instruction in drill, the university should focus on more theoretical and useful training. The Harvard Alumni Bulletin summarized the debate mid-month arguing, “Harvard should take its own course, determined by foresight and forethought rather than by immediate excitement.”


Unfortunately for the Alumni Bulletin, however, current students did not generally subscribe to publications for graduates. The cadre of Plattsburgers had pushed the issues to the front of student discussions on campus. The Crimson was a strong supporter of preparedness. After Harvard created a training regime it incessantly pushed recruitment, but even before the creation of the regiment, it proved a powerful advocate. The paper published articles about alumni serving overseas and published an editorial that led some to argue that it was placing “Harvard on a ‘war footing.’”
 By late November, the students had lost their patience. One Tuesday November 30, The Crimson announced that the student Military Preparedness Committee would form a training battalion and needed at least 400 hundred volunteers. The proposed training plan was similar to those offered at the land grant colleges. The battalion would meet two hours a week for drill and an additional hour for a basic lecture. If the battalion reached its enrollment goal, Gen. Wood would assist in having an Army officer assigned to lead the training. By Saturday 1,102 men had enrolled.
 The students has seized the initiative and forced the universitiy’s hand.


Lowell scrambled to get things back under his control. He published a letter in the Crimson addressed to the student body condemning their efforts, which was republished in the Alumni Bulletin as well. Lowell thought the proposed plan focused far too much on drill, which he preferred be taught at the summer camps. He cut into the students’ efforts writing, “it would be unfortunate if any of them were to join such a corps with the idea that it formed a part of the plan for the serious training of reserve officers, or was of any great military value. Drill and evolutions are quickly learned, and had better be learned under real military conditions, such as those of the militia and the summer camps.”
 Lowell, however, saved his knockout punch until the end. While the students had convinced Gen. Wood to help get an officer detailed to Harvard, that did not mean he thought the effort was anything special. Lowell concluded his letter writing, “I am authorized to say that General Leonard Wood does not regard such a battalion as of serious military value.”
 Still, Lowell could not stop the battalion from forming and he desperately wanted Harvard to play a productive role in national preparedness. The students had forced the closure of debate. Lowell would have to act. 


On December 10th, the Crimson announced Lowell’s new effort. The university would hold a mass meeting for all those who had signed up for the regiment at which the plan that General Wood and President Lowell had developed would be explained. The training plan for the Harvard Regiment (so many men had enrolled that they could not organize in just one battalion), was as the Alumni Bulletin had insisted, unique. The entire training plan consisted of four parts: participation in the Harvard Regiment, which would include close and open order drill and field exercises, rifle practice, and a series of lectures; participation in a War Department correspondence course for Plattsburg participants in map work; a Harvard designed course in military science; and attendance at the summer camps. The plan closely foreshadowed what would eventually become the War Department’s standardized ROTC curriculum. In this program, Lowell, the alumni, and the students got everything they wanted. Drill on campus would be minimized. Participation in the Regiment itself would require about three hours a week, two hours of drill and one of lecture, similar to the land grant schools; later in the semester, however, more time was dedicated to lecture and less to drill. In the spring, the Regiment also undertook a series of weekend field exercises, which added significant practical value to the training plan. The correspondence course added practical value as well.


The military science course and the summer requirement were Lowell’s true innovations. Lowell though many of the most important aspects of training fit into an academic curriculum well. These elements were incorporated into the 24 lectures and six “tactical walks” of the course, which Lowell was comfortable giving for academic credit. In order to ensure, however, that students also gained the experience Lowell felt necessary with drill, which he felt was best learned at the summer camps, Lowell insisted that only those Juniors and Seniors who had attended a camp already could be awarded credit. Thus Lowell neatly solved both his problems at once. Students would earn credit only for credit worth activity, but to be eligible for that activity they needed to learn to drill first. Understanding this division then, underclassmen would spend three hours a week training, two hours of drill and one hour of lecture. Upperclassmen in the course would spend five hours a week training, the three hours that the underclassmen spent with the regiment, plus an additional two hours in the military science course lectures. 


Lowell had a further agenda, which this new training scheme also allowed him to push. He felt strongly that Harvard’s professors could train its students in the intellectual facets of officership better than the Army. In his annual report for the 1914-15 academic year he hinted at his thoughts. “The government must … supply the officers for … teaching – though by no means the only teachers – in the college courses.”
 By emphasizing the Harvard military science course and keeping the War Department staff small, Lowell could ensure that civilian instructors necessarily played a large role in training his students.


Harvard’s regiment began training in January 1916 under the command of Captain Constant Cordier. Publicity soon followed, and the regiment quickly developed a reputation for excellence. The New York Times published at least fifteen articles mentioning the regiment during its short existence. The most prominent was full-page story in the Sunday magazine in April entitled “Harvard’s Regiment the Best College Corps.”
 As summer neared the praise increased. At the end of May the New York Times published a story about a Boston preparedness parade in which the regiment had marched. The reporter noted that “The regiment made a striking appearance, resembling regulars in alignment and martial bearing. Indeed, had it not been for a guidon carried near the rear inscribed ‘H’ thousands of onlookers would have thought them coast artillerymen from the forts.”
 The reporter’s use of terminology is important. Unless he himself had undergone military training, he likely would not have used terms like “alignment” or “bearing” which have specific meanings when marching. His was an educated point a view. Three days later, The Crimson reprinted an editorial from The Boston Transcript declaring the work of the regiment as “significant as the Universities greatest athletic feats.”
 Considering the impotence of athletics in the early 1900s and that in 1916, Harvard dominated many NCAA sports, this complement is significant.


Importantly, praise for the regiment came from the Army as well as the press. On at least two occasions Captain S. G. Bayard Schindel, USA of the Army General Staff observed the regiment. After a field exercise in May 1916, The Crimson reported that he “was very favorably impressed with the skill shown by individual members” and that he “complimented the Regiment on the marked progress which it had made.”
 He also felt the regiment made important contributions to American national preparedness. 


The success and profile of the regiment meant that other colleges and universities soon began to imitate Harvard’s example. The Preparedness Movement had momentum of its own. Yale, Dartmouth, and Bowdon all created training units or courses around the same time, if not slightly before Harvard. Still, Harvard’s program had widespread influence. Many schools adopted the regulations Captain Cordier wrote for the Harvard Regiment for their own programs, and many schools also followed Harvard’s example and gave course credit for military training. In  Gen. Wood’s words, “Harvard … blazed the way in … recognizing military training as available toward a degree.”
 Importantly, however, Harvard’s influence reached beyond just her peer institutions. 


 As the Preparedness Movement gained momentum in the academic halls of the Northeast, it also made progress in the halls of Congress. In early 1916, as the Harvard Regiment began its training, Secretary of War Garrison proposed to Congress major reforms of the Army, the most important of which was the creation of peacetime Federal volunteer reserve, which Garrison called the “Continental Army.” Such a force would allow the War Department to directly control a large force which could be mobilized relatively quickly in times of danger and which had received standardized training. The House Committee on Military Affairs held seven weeks of hearings on proposals before packaging them into the National Defense Act of 1916. During those hearings it was clear that one of the congressmen’s greatest concerns centered on providing officers to a possible Reserve Army, as the Continental Army came to be called, and that War Department intended to count on programs similar to Harvard’s to provide those officers.


As soon as the committee began questioning Secretary Garrison the issue of providing officers to the Reserve Army emerged. Representative K. D. McKellar of Tennessee focused many of his questions on finding enough officers and was skeptical of Garrison’s plan, suggesting that entire new services academies might need to be established to support the Reserve Army. Garrison disagreed, and alluded to institutions like Harvard taking the burden, arguing:
When you realize that we have in this country educational institutions that rank as high, if not higher, than those in any other country in the world and that many of them have already, and all of them probably will be perfectly willing to put military courses in the curriculae, make them available to all men who want to take them and standardize the courses, …we can turn out a product that will have as much of a preliminary education along military lines as the members of the best military systems the world has ever seen.

While Garrison’s statement does not explicitly refer to Harvard, it seems the institution was at the front of his thoughts. First, Garrison speaks of “educational institutions that rank .. . higher than those in any other country,” considering the preeminence of Harvard at the time this language seems to point to Cambridge. Moreover, Harvard, had already created a military program, as Garrison alludes to and President Lowell felt the government to standardize a training regime for universities.
 The references, which apply to Harvard in Garrison’s statement, are striking.


One need not, however, rely only on similarities, Harvard came up by name during the hearings at least twice. General Wood, who testified before the committee in his capacity as the commander of the Eastern Department, of course mentioned the program he had helped create. He explained the details of the program including the Harvard military science course and the Plattsburg requirement before endorsing its value as method for training officers.
 More importantly, General Hugh Scott, the sitting Chief of Staff of the Army used Harvard specifically as evidence that college men would sign to train as officers rather than simply enlisting. When pressed on this issue he described why he thought the proposal would succeed: “The idea has been to have units of the reserve corps in each one of the universities that will accept that. We think Yale and Harvard will accept that, for the reason that Yale now is enlisting four batteries in the National Guard, and Harvard has an infantry regiment; so has Cornell.”
  Importantly, the programs at Yale and Cornell were fundamentally different than the one at Harvard. Cornell, as a land grant university, was required to provide training under the Morill Act, and as the General stated himself Yale’s program involved the National Guard. Of the programs he cited, only Harvard’s would resemble the program the War Department eventually created. 


Soon after the Committee completed its hearings, Congress passed the National Defense Act and created both the Reserve Army and the Reserve Officers’ Training Corps. Harvard quickly petitioned for a unit of the new corps and in accordance with the new regulations the War Department appointed Captain Cordier the Professor of Military Science and Tactics at Harvard. The University disbanded its regiment and the military science course it had offered the previous semester was converted into the War Department’s new course Military Science & Tactics 1. Though the program bore a clear resemblance to Harvard’s with its military science class taken for credit and summer camp requirement, indeed Captain Schindel, who had inspected the regiment the year before, wrote the program, it did not meet President Lowell’s standards. Lowell complained repeatedly in his annual report. He argued that the new system, based on the programs of the Land Grant Colleges, was “of a very elementary character.” The number of hours spent training was the same as Harvard program, but with much less emphasis on classroom instruction. Lowell feared that, while the “system, with its wearisome amount of drill and its small amount of theoretical instruction in the duties of an officer” might succeed at “the Land Grant Colleges, where military training” was “compulsory…. It [would] be difficult to apply under the conditions of an endowed university where drill [could] not … be made compulsory or counted as an elective equivalent to some academic subject.”
 When Lowell approached the War Department with his concerns they were unwilling to alter the program while it was still in its experimental stage. He was not deterred.


Lowell continued to press the War Department to alter its regulations to permit more theoretical instruction, and by February 1917 he succeed. As the New York Times reported, on Valentine’s Day, Captain Cordier “outlined the scheme for training the scheme for training indorsed by the War Department and the Harvard Faculty.” Importantly the reporter may have implied that the changes Cordier outlined would apply to the nationwide program. The most important change was an increase in the amount of theoretical instruction from one or two hours to four hours, when this time was added to drill, the new program required nine hours a week.
  In any case the situation changed dramatically a few weeks later when Woodrow Wilson expelled the German ambassador. 


The imminence of war changed the entire dynamic on campus. As Lowell wrote in his annual report for academic year 1916-1917, “When Count Berstorff was given his passports[,] the situation was at once changed…. The question became less one of complying with any regulations issued in time of peace than of fitting the men rapidly for active service.”
 The onset of war gave Lowell the flexibility to run Harvard’s program exactly as he desired. The demand for officers to train the swelling army meant that the War Department could no longer afford to keep as many officers at Harvard. More responsibility for instruction had to be turned over to Harvard’s civilian faculty. Lowell noted the success of his professors satisfactorily. 

The organization, direction and command of the corps involved so much work that the actual instruction of the mend in small groups, both in the classroom and in the field, was largely done by members of our own staff…. And the result showed what rapid progress can be made in the elementary stages under experienced teachers even when their military knowledge is very rudimentary.

Harvard professors could train students in the military arts as well as officers, thought Lowell.

Even more important, however, was Lowell’s decision to invite the French Government to send officers to Harvard to train its students. Though Generals Wood and Scott approved Lowell’s invitation, it did not go though normal channels. When the French received the invitation, which had been sent the same week that Count Berstorff had left, they eagerly accepted. The French mission arrived the week America entered the war; Lowell’s invitation had been the first of its kind during the war. 

The French officers, let by Colonel Azan gave Harvard a significant leg up. Harvard students received instruction in the latest French tactics and lessons learned on the battlefield while much of the nation was still training from outdated manuals. The quality of the French instruction at Harvard compared favorably with instruction elsewhere as well. Lieutenant André Morize, who became a permanent member of the Harvard Faculty, delivered clear, detailed lectures on the practices of modern war. He used detailed diagrams of entrenched defenses and led the students in actual trenching practice near Fresh Pond.
 Often other foreign lectures only painted their experiences in broad-brush strokes. At the Plattsburg camp in 1917, two foreign officers gave lectures, but their talks did not contain Morize’s detail. One of the officers, a member of the supply corps, told the story of how a box of ammunition made its way from a Channel port to the front. Important information surely but unhelpful in the actual prosecution of the war for an infantry officer and too basic for a supply officer.
 

The advantage that Harvard’s French Officer’s gave its students soon became apparent as demand for their services and the services of those students they had trained shot up. As Lowell reported, “Colonel Azan and his colleagues were, indeed, much in demand; and so far as time permitted they gave instruction at several colleges and elsewhere.”
 Beyond their services at other ROTC units, however, the Army decided to send 550 Plattsburg trained officers to Harvard to receive instruction from the Colonel and his staff before sending them to France. Indeed, many of the officers soon dispersed to Army facilities to lead training. Most interesting, however, is that the quality of the French instruction coupled with the retention of the Harvard students so impressed General Wood that he asked seven men too young to go to Plattsburg to train soldiers at Fort Riley, which they did with great success.
 Harvard continued to influence training at other universities and in the Army as a whole as the war began.

Harvard’s most important influence, however, became obvious only after the war ended. The national mobilization had extended the “experimental” period for ROTC until the end of the war as the Army attempted to get men to the front as fast as it could. Only in 1921 did the War Department finally develop a permanent plan for ROTC, and when it did the plan, laid out in Special Regulation No. 44, resembled remarkably the program of training developed at Harvard. The training was divided into two parts, a basic course and an advanced course corresponding to the first two years and last two years of college respectively. Students in the basic course would train for three hours a week, and students in the advanced course would train for five hours a week, the same schedule as under the Harvard Regiment. In recognition of President Lowell’s insistence that the Army provide flexibility to the colleges with in the framework of a standardized curriculum the regulation specified that the division between theoretical and practical instruction, lecture and drill, would be allowed to vary from school to school depending on its resources and capabilities. Similarly too, the regulation established two summer camps, a basic camp and an advanced camp, which all cadets needed to attend. The Harvard Regiment had required two years at Plattsburg to prepare for a commission. Interestingly the division between the basic course and the advanced course and the basic and advanced camps still exists today. 

Harvard’s model influenced ROTC's administration as well as its training curriculum. Courses offered by a universities civilian faculty could be counted for ROTC credit if the covered appropriate material. Academic credit was available only for “theoretical instruction equivalent to other academic instruction, hour for hour, and demanding the same average preparation as is required in other subjects.”
 Both were manifestations of Lowell’s drive to include civilian trainers and maintain academic integrity. Finally, the regulations prescribed that the commander of the ROTC Unit be given, just as Constant Cordier had been given, a full professorship as the head of the Department of Military Science and Tactics which would entitle him to the same “rights and privileges …and… the same responsibilities and obligations as heads of other departments.”
 When it was finally formalized, the Reserve Officers’ Training Corps clearly bore the mark of the Harvard example.

During the First World War, Harvard played a primary role in the development of the ROTC program and the training techniques she developed influenced the entire American Army. Harvard developed a method to successfully bring officer training to the university environment in a way that capitalized on the strengths such surroundings could provide. Furthermore, Harvard developed and initiated training previously unseen in the United States, which went on to influence not only other ROTC units but also training of the Army as a whole. The creation of ROTC was essential to the successful creation of the Reserve Army and as a result the modernization of the Army as a whole. ROTC continues to bear the marks of Harvard’s influence to this day. The experience of the First World War shows the synergies possible when Academia and the Armed Forced collaborate. Importantly, Harvard did not serve merely as a tool of the War Department. Certainly, Harvard developed techniques valuable to the Army and produced officers for its use, but the training program it created and the officers educated in that program bore the unique stamp of Harvard. Officers trained at Harvard, and the ROTC program generally, were trained to the standards of Harvard, not just the War Department. In this way, Harvard’s program significantly influenced the Army. Those who argue for the separation of the academic and military spheres today should remember the influence collaboration has given the academy in the past.
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